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Introduction 

The Module “Introduction to Service-Learning” is an integral part of the SCHOOLS ENGAGE 

teachers’ training programme and aims at presenting the main introductory content 

regarding service-learning, as well as its pedagogical approach, educational purpose, and 

related benefits and learning outcomes. Service-learning (S-L) is an educational approach that 

engages students in real-world problem solving and empowers them to apply their knowledge 

and skills towards the improvement of their local communities. Additionally, S-L promotes 

the establishment of fruitful relationships between students and key community stakeholders 

that emerge during an interactive and collaborative process of addressing real-world 

problems, with an emphasis on connecting to local community issues. Thus, during their S-L 

journey, both students and other involved parties, such as teachers and local stakeholders, 

will develop important 21st century skills, such as teamwork, critical thinking, problem solving 

and social responsibility, as well as join their forces for a better and more sustainable future. 

There are several ways in which the S-L educational approach of S-L can be applied. S-L can 

be implemented by schools and teachers through community participation, individual 

advocacy and youth activism.  The SCHOOLS ENGAGE project aims at developing, testing, and 

validating an innovative educational package for secondary education that builds on S-L as a 

pedagogical context for cultivating citizenship competences and promoting civic engagement, 

participation and common values. Regarding the Module “Introduction to Service-Learning”, 

it offers a complete understanding of S-L to teachers who are interested in applying S-L and 

would like to implement the educational material developed by the SCHOOLS ENGAGE 

project. 

More specifically, it introduces the main roots of S-L and various definitions in order to help 

the reader understand the multidimensional nature of service-learning. Then, it analyzes the 

approach of academic service-learning, which forms a more official educational approach 

regarding teaching and implementing S-L in schools. Furthermore, various advantages and 

benefits for teachers and students are analysed in detail in order to show its positive impact 

and what it has to offer to the school community. What is more, this document presents a 

comprehensive desk research report, conducted by all project partners, on the development 

and implementation of S-L programmes in schools in their country (DE, GR, CY, BG). The 



 
 

 

module concludes with a set of qualitative conclusions and useful suggestions to further 

develop the application of S-L both in a general context and specifically in each partners’ 

country geographical context. 

Aims & Objectives 

Through the module "Introduction to Service-Learning", teachers will understand the areas 

and perspectives of S-L in school education and realize various its benefits, both for 

themselves and their profession as well as for students. Hence, the material of this module 

focuses on defining the basis of the SCHOOLS ENGAGE project implementation, and on this 

basis, teachers are expected to:   

• explore the context of service-learning, 

• fully understand its theory and dimensions, 

• realize how they can use service-learning, 

• understand the benefits and learning outcomes of service-learning, 

• explore valuable conclusions and useful recommendations, 

• and finally, set the basis for implementing service-learning activities. 

Reflecting on our target groups, this module can be used by teachers and school staff of 

secondary schools, who wish either to implement S-L activities as an independent learning 

and teaching tool or as an interconnected part of the SCHOOLS ENGAGE project. In general, 

as this module has a flexible and user-friendly structure and content, it may be readily 

customized for secondary school teachers, educators, youth workers/trainers, and other 

education stakeholders. 

 

  



 
 

 

Theoretical Foundations 

Definition of Service-Learning 

Service-learning (S-L) is now a popular teaching strategy in many nations, from primary 

schools to universities (Celio, et al., 2011). S-L is an educational process that allows pupils to 

learn both in the classroom and in the larger society, and thus its instructional strategy 

encourages students to learn directly with local organizations to create positive and 

meaningful change. As a result, S-L has the power to widen and significantly alter students' 

learning experiences. (Levesque-Bristol, et al., 2011) 

In terms of the S-L framework, a significant initial step toward conceptual clarity was taken in 

1967, when Robert Sigmon and William Ramsey developed its roots (Southern Regional 

Education Board, 1967; Sigmon, 1990). The first official reference to Service-Learning (S-L) 

was made in Sigmon’s publication entitled “Service-Learning: Three Principles” in 1979, which 

formalized the pedagogy’s foundation and described S-L as an experiential education 

approach focused on "reciprocal learning". He emphasized that service activities provide 

learning opportunities for both those who provide services and those who receive them and 

"learn" from the experience. Since then, numerous and diverse definitions of S-L have 

emerged, with the result that S-L experiences and projects vary depending on the context in 

which they are developed, as well as the goals and constraints of those involved (Felten & 

Clayton, 2011). However, there are many publications which argue strongly that S-L is an 

effective mean of integrating real-world learning into curricula. In other words, S-L 

programmes in school education aim to provide students with practical experience in a sphere 

that may be outside their comfort zone (Colby, et al., 2009). 

At the same time, S-L programmes generally have a positive impact on the local community 

receiving the services, on the educational institution hosting the S-L programme, such as a 

school, through improved practices in its curriculum and, finally, on the participating students 

who may benefit personally, socially or academically. (Schmidt, et al., 2007) What is more, 

these programmes encourage teachers to experience situations that allow them to grow as 

individuals and professionals, as they develop relevant knowledge and various important skills 



 
 

 

such as aspects of leadership, empathy, cooperation, and community engagement (Kaye, 

2004). 

Many attempts have been made to develop a definition of S-L that contains all dimensions of 

the concept and covers all its aspects, and our report provides below a selection of some of 

the most representative definitions. For instance, “service-learning is a form of experiential 

learning that employs service as its modus operandi” (Crews, 1995, p.1). 

Additionally, Ehrlich (1996, p. xi) developed a general framework for S-L: 

“Service-learning is the various pedagogies that link community service and academic study 

so that each strengthens the other. The basic theory of service-learning is Dewey’s: the 

interaction of knowledge and skills with experience is key to learning.” 

While one of the most famous and recent definitions of S-L is the one by Bridgle et. al. (2006, 

p.12): 

“Service-learning is a course-based, credit-bearing educational experience in which students 

(a) participate in an organized service activity that meets identified community needs and (b) 

reflect on the service activity in such a way as to gain further understanding of course content, 

a broader appreciation of the discipline, and an enhanced sense of personal values and civic 

responsibility.”  

For the purposes of the SCHOOLS ENGAGE project, we chose the S-L definition provided by 

Jacoby (1996, p. 5): 

“Service-learning is a form of experiential education in which students engage in activities that 

address human and community needs together with structured opportunities intentionally 

designed to promote student learning and development. Reflection and reciprocity are key 

concepts of service-learning.” 

Consequently, there are four main elements in order to develop and apply an effective S-L 

program. Firstly, students participate in meaningful, hands-on services that address real-life 

community needs. Only through such worthwhile service can students gain valuable 

knowledge and skills that will help them connect with the content of their studies in an 

authentic way. Secondly, the practice of S-L implies that both the service and learning goals 

are equally important. As a result, the hyphen in the term "service-learning" has more than 



 
 

 

grammatical significance: it is symbolic. Thirdly, there is an important element of reciprocity 

between those who serve and those who are served. Those receiving the service, in particular, 

must have control over the service provided, where “the needs of the community, as 

determined by its members, define what the service tasks will be.” (Jacoby, 1996) 

The last element specifically refers to the S-L program's implementation, as there are four 

interdependent stages inherent in S-L programs delivery: preparation, action, reflection, and 

demonstration. According to Kaye (2004), identifying a need, investigating and analyzing the 

need, and developing a plan of action are all part of preparation. Simultaneously, preparation 

leads directly to action. Reflection allows students to consider how their new experiences, 

knowledge, and skills are related to their own lives and communities. Students must 

demonstrate their expertise through public displays, presentations, and classroom lessons 

that draw on the preparation, action, and reflection stages of their experiences. Adherence 

to these four main elements, meaningful hands-on service, the linking of service and learning 

goals, reciprocity between those serving and those being served, and a structured program 

for participants, allows students of all ages and ability levels to participate in S-L activities 

successfully and safely (Scott, 2006). 

Nowadays, the term "service-learning" has been used to represent a wide range of 

experiential training programmes, ranging from volunteer and community service projects to 

field studies and internship programs. However, each S-L program has a unique point of view. 

When examining the school service program brochures, one realizes that the definitions of S-

L are as varied as the schools that implement them. While some educators consider S-L as a 

revolutionary notion that reveals a deep, creative, pedagogical approach to more effective 

teaching, others consider it as merely another name for well-established experiential 

educational programs. 

  



 
 

 

Service-Learning & Secondary Education 

S-L has been one of the fastest growing educational initiatives in school education over the 

last few decades. In terms of national educational systems, S-L is now part of the curriculum 

in several countries, including the United States, Argentina, and Singapore, and it is gaining 

popularity in many OECD and non-OECD countries, including Italy, Spain, Germany, Ireland, 

the United Kingdom, Canada, Australia, Japan, Chile, Columbia, Mexico and South Africa. 

Evidence of the emergence of S-L can be found in related publications, conferences, and 

international networks aimed at studying and implementing S-L in primary, secondary, and 

tertiary education. (Furco & Root, 2010; Dienhart, et al., 2016) 

Since S-L began to be implemented as an educational practice, the following four theoretical 

clusters have been developed, that is, experiential education, social learning, student 

development, and liberatory education, as the basis of S-L approaches (Furco, 2010). What is 

more, S-L experiences must meet the following requirements to be considered successful 

(Eyler & Giles, 1999): 

• stimulation of personal and interpersonal growth; 

• expansion of the knowledge and skills gained in class and their application in real life; 

• establishing the mindset of change and improvement; 

• cultivating civic skills and attitudes. 

What is important to be mentioned is that S-L has been identified as a way of allowing 

students to engage with the wider world while still engaging in school's responsibilities 

(Billing, 2011). Furthermore, student participation in S-L programs has been linked to 

academic gains and improvements in the form of grades (Conrad & Hedin, 1991; Schmidt et 

al., 2007; Conway et al., 2009), increased attendance and performance (Smiths et al., 2010), 

and a reduction in behavior problems (Schmidt et al., 2007). More specifically, Conway et al. 

(2009) conducted a meta-analysis of the impact of S-L on academic outcomes for students of 

all ages (including college students and adult learners), and it was found a positive effect of 

S-L activities on academic outcomes, such as skills, grades, cognitive processes, and academic 

motivation and attitudes. In addition, Schmidt et al. (200 discovered that any type of service 

resulted in a 12% increase in student grades. In another study, Davila and Mora (2007) 

discovered that urban high school students who were civically engaged through S-L activities 



 
 

 

made greater academic progress and were more likely to be accepted to college than those 

who did not participate in S-L activities. In other words, according to Scales et al. (2000), 

students who spent time focusing on their S-L experiences worked harder for good grades, 

considered school as a place for personal improvement, and there was a smaller decrease in 

their contribution to classwork over the school year than other students. As a consequence, 

these conclusions could lead us to argue that S-L has the potential to be a truly significant 

investment in school education. 

Academic Service-Learning 

An interesting approach is “academic service-learning,” which includes experiential learning 

activities that take place in the school's local community as part of the curriculum. Academic 

S-L is based on providing students with learning experiences that are realistic, meaningful, 

and relevant to the needs of their community. Academic S-L's main goal is to increase 

students' understanding of the broader value and usefulness of classroom activities in 

traditional disciplines such as mathematics, physics, and social studies, while also engaging 

students in social activities in which they explore and implement solutions to important 

community problems. (Scheckley & Keeton, 1997) Ideally, students participate in community 

service activities in order to better understand how educational concepts learned in the 

classroom can be applied to situations in their daily lives. As a result, academic S-L seeks to 

improve both students' academic performance and civic engagement. (Tapia, 2007) 

However, an intriguing question to consider is why (and how) S-L is important for teachers 

and the achievement of their desired teaching outcomes. Furco & Root (2010) created a list 

of several points related to academic S-L from the perspective of teachers. More specifically, 

some of the most important opportunities and positive outcomes that S-L offers to teachers 

and, by extension, to their students are: 

Opportunities for authentic learning 

Students in academic S-L are challenged with real-world problems. Problem-solving activities, 

in other words, do not refer to pre-made problems or hypothetical scenarios at the end of a 

course chapter or book. Instead, students are required to conduct real-world research with 

real people in real time. Simultaneously, authentic learning experiences can empower 



 
 

 

students to generate meaning and context, which can boost their cognitive and emotional 

commitment in the learning process (Slavkin, 2004). 

Engaging students actively 

Academic S-L combines traditional classroom teaching with real-world application of learning 

resources in the community. S-L, like most experiential techniques, is a student-centered 

approach to education that defines learning as a process in which students participate rather 

than a set of learning outcomes or knowledge that students must generate and achieve. As a 

result, learning occurs during the journey that students take to achieve their desired 

outcomes, also including passing an exam. It has been discovered that transitioning students 

from passive to active learners increases their investment in learning tasks, intrinsic 

motivation, and sense of ability to complete school tasks. 

A constructivist approach 

Students are challenged to develop solutions that solve complicated and knotty societal 

challenges through collaborative work with peers and community leaders via academic S-L. 

S-L experiences involve students in investigating many possibilities, viewpoints, and potential 

techniques rather than focused on obtaining the perfect solution. It also necessitates the 

development and implementation of strategies that teachers and students believe will be 

more efficient and impactful. Overall, S-L is based on a constructivist educational theory, 

which states that children integrate learning more fully when instruction is offered through 

an active, discovery-focused process. 

Forging co-operation, partnerships and collaboration 

Learning is a social as well as a cognitive effort. Many academic S-L projects are based on 

cooperative group work, in which students learn to navigate and negotiate with their peers 

and others while developing and implementing community service initiatives. In addition, 

cooperative and collaborative learning approaches can increase student engagement and 

strengthen bonds among students from various backgrounds (Johnson & Johnson, 2006). 

Young people work together to have challenging, transformative experiences that forge 

strong bonds that could lead to long-term relationships. S-L encourages students to 

collaborate with representatives from community agencies or local authorities, who, as co-



 
 

 

educators, could serve as important mentors to students. Hence, engagement with these and 

other adult role models can promote healthy adolescent development and overall academic 

success in young people (Eccles & Gootman, 2002). 

Meeting individual needs and interests 

Academic S-L focuses on engaging students in community service projects that are meaningful 

to them. High-quality S-L experiences utilize students' individual talents and skills in ways that 

allow all students, regardless of age, ability or ambition, to contribute to current social issues. 

At the same time, it has been observed that highly personalized curricula increase students' 

time on task fulfilment and overall engagement with studying and learning. (Jaros & Deakin-

Crick, 2007) 

Empowering learners 

Student voice is regarded as an important component of academic S-L pedagogy. Service-

learners should develop plans of action and are given the authority to decide how those plans 

will be carried out. Putting students in charge of S-L activities can help them improve their 

decision-making skills, learn how to take responsibility for their successes and failures, and 

develop their self-confidence and leadership skills. Teenagers in particular need a lot of 

practice in these skills before they can apply them fully and effectively in real life. Community-

based learning experiences, such as S-L, in which students participate in program design and 

implementation, can help students practice these essential skills (Eccles & Gootman, 2002). 

Moving out of the comfort zone 

Students in S-L are often asked to enter unfamiliar territory and interact with people and 

communities with which they are not familiar. Consequently, students are encouraged to re-

examine their assumptions and preconceptions about issues and people in these new 

environments. It has been shown that boundary-pushing activities that challenge young 

people cognitively, physically and emotionally to break out of their comfort zones enhance 

the development of experiential knowledge. 

The essence of S-L is defined by the combination of all of the aforementioned pedagogical 

elements and procedures. Each of those elements has the potential to improve student 

learning and promote healthy youth development. S-L can help to create a 



 
 

 

constructive learning environment for students and alleviate some of the student 

dissatisfaction that many schools are experiencing. Students can begin to see how the content 

they are learning in the classroom has meaning and relevance to their lives outside of school 

by becoming involved in their local communities. S-L in school can also provide students with 

new perspectives on communities they may be unfamiliar with. Many students' worlds are 

delimited by the social networks and physical spaces with which they are most familiar and 

comfortable, and S-L can provide opportunities for students to explore new communities and 

social groups in order to address issues that they have not experienced previously. 

Consequently, by utilizing the local community as a learning resource, S-L extends students' 

learning beyond the confines of the classroom while keeping learning anchored in the school 

subject areas that all young people should practice. (Furco & Root, 2010) 

However, when implementing S-L activities, teachers should be prepared to relinquish control 

of their classroom as they empower their students to actively participate in the learning 

process. Teachers should also take time to build relationships with representatives from 

community agencies and other stakeholders who will be important partners in their S-L 

activities and could serve as co-teachers, coordinating and guiding students in various S-L 

tasks, as well as helping to assess student learning and development. (Conway, et al., 2009) 

In order S-L to be effective, teachers need to see classroom activities and community service 

projects as inextricably linked. What students learn in the classroom prepares them to provide 

high quality service in their community. In turn, the S-L activities in which students participate 

in their local community help them to better understand the content taught in the classroom. 

Therefore, S-L should be used as a teaching strategy at appropriate points in the curriculum 

where community-based experiences can add value to learning, development and overall 

educational experiences. The way in which S-L is embedded is ultimately largely determined 

by the cultural norms and educational structures present in the systems under consideration. 

(Furco & Root, 2010) As S-L spreads to more countries, its character will change as national 

educational priorities and cultural contexts shape the way it is used in secondary education.  

  



 
 

 

Impact of Service-Learning on students 

Under a general perspective, the research community on academic S-L suggests that it can 

enhance students’ academic, civic, personal, social, ethical and career development. In 

practice, academic S-L has certain special features that are not offered though other active 

learning strategies. However, existing research indicates that, on the whole, these positive 

effects may be qualitatively different from those provided by other experientially based 

pedagogies. (Dienhart, et al., 2016) Simultaneously, since S-L practice is based on classroom-

based academic activities and civic-oriented community service, much of the research has 

focused on evaluating the impact on students' academic and civic development. In addition 

to all those mentioned in the previous subsection, below is a summary of the research on the 

impact, benefits and learning outcomes of S-L for secondary school students.  

Academic Achievement and Educational Success 

There have been several publications focused on exploring the ways in which S-L promotes 

student academic achievement and overall educational and learning success. Akujobi and 

Simmons (1997), Klute and Billig (2002), and Kraft and Wheeler (2003) all found that S-L 

participants improved significantly more in reading and language arts than a comparable 

group of students who did not participate in S-L. Other quasi-experimental studies have found 

similar positive academic effects of S-L participation in the areas of mathematics (Melchior, 

1998; Melchior and Bailis, 2002; Davila and Mora, 2007), science (Klute and Billig, 2002; Davila 

and Mora, 2007), and studies in social sciences (Meyer, Billig and Hofschire, 2004; Davila and 

Mora, 2007). Nevertheless, while the overall effect is statistically significant in all those cases, 

the effect size was generally small. 

However, stronger results have been found in other areas of student academic improvement. 

Several studies have found that, compared to students not enrolled in such programmes, S-L 

students have higher levels of motivation to learn (Melchior, 1998; Scales et al., 2000, Hecht, 

2002; Brown et al., 2005; Scales et al., 2006; Furco and Root, 2010), have increased student 

attendance and participation (Follman and Muldoom, 1997; Melchior, 1998; Scales et al., 

2006), as well as having fewer disciplinary problems in classroom (Billing, 2011). Other studies 

show that S-L students strive harder for good grades than non-participating students (Scales 

et al., 2000; Ammon et al., 2002), and see greater improvements in their academic grades and 



 
 

 

grade point averages (Furco & Root, 2010). Participants in these programs have also reported 

that they learned more valuable and useful things in S-L classes than in any other class at 

school (Muhlestein & McCann, 2019). 

Aside from the classroom, several studies have found that students who participate in S-L 

have higher levels of interest and engagement in school than comparable non-participating 

students, and they are less likely to drop out (Bridgeland, et al., 2006). Additionally, students 

reported feeling more committed to and connected to their schoolwork as a result of their 

participation in S-L activities. (Scales et al., 2006). In other words, the amount of hours of S-L, 

as well as the amount and type of reflection and motivation to engage in community work 

and S-L, leads to all of the positive outcomes listed above. 

Civic and Citizenship Development 

Academic S-L, perhaps more than any other experiential or community-engaged learning 

pedagogy, has a strong civic dimension at its core. Its emphasis on community service creates 

an inherent civic dimension that encourages participants to take on social responsibility and 

citizenship. According to the findings of a few civic-focused research studies, participating in 

community-based and S-L learning experiences can improve students’ political knowledge 

and efficacy and political engagement (Morgan & Streb, 2001), participation in civic issues, 

self-efficacy for volunteering, and attitudes towards government, (Kahne & Sporte, 2008), 

likelihood to vote in the future (Hart et al., 2007), and likelihood to be volunteers in future 

(Furco & Root, 2010). 

Furthermore, Hart et al. (2007) examined various types and levels of S-L participation 

(“voluntary”, “required”, “mixed” and “no service”) and discovered that all forms of S-L were 

associated with increased voting rates. Their findings revealed that, while the frequency of S-

L in secondary schools predicted future community service and engagement, the form that 

took (voluntary, required, mixed) did not. Additionally, secondary school voluntary S-L 

predicted future community involvement, but mixed and required S-L did not. 

In general, it is overall quality and meaningful character of the S-L experience that is most 

important. When students perceive S-L as just another class assignment to be completed, it 

can lead negative feelings for both participating students and community members. 

Consequently, S-L programs quality has become an issue that is receiving considerable 



 
 

 

attention in recent studies. While not all S-L is equal and sufficient, there are some elements 

that are essential to high-quality S-L practices. These elements include sufficient duration and 

intensity of the experience, strong links between the service activities and the academic 

curriculum, collaborative and mutually beneficial partnerships with community members, 

meaningful service activities, student voice and choice, ongoing reflection, and a final 

assessment of the whole experience. (Furco, 2010) 

Other learning outcomes 

Researchers have looked into numerous moral, occupational, personal, and social 

development outcomes in pupils, in addition to academic and civic consequences of S-L. S-L 

as an educational approach can boost the goals of other educational programs, such as values, 

health promotion projects, drug abuse prevention campaigns, and adolescent leadership 

development activities, according to findings from research in these areas. (Dienhart, et al., 

2016) For instance, S-L has been demonstrated to be an effective educational technique for 

increasing students' leadership capability in several studies (Weiler et al., 1998; Boyd, 2002). 

More specifically, while examining the needs of their local community, planning projects, 

practicing decision-making and problem-solving, communicating with different audiences, 

and working in teams, students display significant improvement in their capacity to make 

decisions and engage in successful group work. However, the more studies conducted on S-

E, the more forms of S-E are developed and become available outside the formal academic 

curriculum. (Dienhart, et al., 2016) 

Several studies have examined the relationship between S-L and value development over the 

previous two decades (Berkowitz and Bier, 2005; Lovat and Toomey, 2007; Billig et al., 2008), 

and it has been determined that S-L can be used to develop values in students through 

educational lessons. For instance, over a three-year period, Billig et al. (2008) investigated 

pre-post changes in values development among middle and secondary school pupils. Their 

studies compared the development of compassion, empathy, citizenship, civic responsibility, 

perseverance, and respect for self and others between a group of students who took part in 

a curriculum that included S-L activities and a group of students who did not. Their findings 

corroborate prion research studies that show a gradual but consistent decline in value 

achievement as young people grow older (Furco et al., 2004). Hence, according to Billig et al. 

(2008), students who participate in S-L educational programs have a considerably lower drop 



 
 

 

in value attainment over time than students who do not participate in S-L activities. This 

indicates that S-L supports the retention of students' value (or character) assets as they grow 

older. Additionally, other studies have discovered that S-L and related community 

participation activities can improve pupils' self-esteem (Martin et al., 2006), sexual behavior 

(Kirby, 2001; O’Donnell et al., 2002), substance use (Tebes et al., 2007), workforce 

preparation (Yamauchi et al., 2006), adulthood transitions (Martin et al., 2006), and higher 

education preparation (Furco, 2010). 

Taking the aforementioned into account, there are many advantages and benefits that can be 

achieved for both teachers and students through S-L activities. Additionally, through the 

Schools Engage project, we have conducted a research regarding the application of S-L in 

education systems in our partner countries (Germany, Greece, Bulgaria, Cyprus). Hence, the 

following section describes the situation in each country, while it includes some interesting S-

L activities carried out in school education for each country, respectively.  

  



 
 

 

Analysis of the current state in partner countries & best practices 

Germany 

The term S-L stands for “learning through engagement” (Lernen durch Engagement) and 

describes a teaching method that combines technical learning at schools or universities with 

social engagement. S-L takes up the basic idea of Dewey (1926/2000) that the school is a 

particularly important place for the acquisition of democratic competences. That is why a 

special feature of the method is to firmly combine extracurricular engagement with everyday 

school life for children and young people. For example, in the USA the cooperation between 

schools and their environment in the community has a long tradition – S-L is anchored in the 

curricula of all US states, in some cases even mandatory - this opening of schools to the 

community is relatively new in Germany. It goes hand in hand with an increased focus on the 

model of inclusion and is an expression of an expanded understanding of education. 

Since international school performance studies such as PISA in Germany have questioned the 

performance of the school system, the view of the curriculum has also changed: instead of 

the so-called input control of the school through curricula ("What must be taught?"), the 

output orientation has taken place ("Which competences should the students have acquired 

at the end of a learning process?"). While learning in school was previously determined to a 

large extent by curricula and the knowledge they contain, today the question of the 

acquisition of competencies and the learning outcomes of the pupils is much more 

important. This changed perspective suits S-L. 

In curricula, S-L is treated differently, especially with regard to the importance and the 

amount of time allocated to community engagement and democratic learning in 

schools. Overall, however, the importance of the S-L has steadily increased in this country 

since the beginning of the 2000s, supported for example by the federal-state program 

"Learning and Living Democracy" from 2002 to 2007 with around 200 participating schools. 

Nowadays, S-L projects are becoming increasingly popular in many German schools. Here, the 

students are taught at as young age as possible how useful and effective S-L projects can 

be. After the practical part, the students report to their classmates about their involvement 



 
 

 

in a social project and work through it together. They have the opportunity to develop social 

and democratic skills. The lessons are more practice-oriented and more exciting. Many 

students stay “on the ball” even after a specific project and get involved “for a good cause” 

away from school and perhaps later studying. That helps them and of course our society as a 

whole. S-L in schools is suitable for all types of schools and almost all subjects. Around 100 

schools from eleven federal states are already participating with their own projects. They 

have come together to form a “network learning through engagement”. 

But how exactly does LdE combine school learning and extracurricular commitment? Here is 

an example: Schoolchildren deal with the topic of "migration" in class, for example, in the 

subjects of social studies, history or religion, they deal with refugee flows worldwide, 

explanatory models for flight and persecution, with the right of asylum and with reasons for 

accepting Refugees. At the same time, they are involved in an integration project in their area 

and offer refugee children German lessons and other social activities. Many ways of getting 

involved are conceivable; what is important here is that the pupils can incorporate the 

content they have learned in the classroom into their commitment, so that there is a link 

between the commitment and the classroom. 

Some other project examples are: 

• Eighth graders deal with ecosystems in biology and create a nature trail with 

information boards on the local ecosystem - because a fallow piece of meadow 

threatened to degenerate into a rubbish dump. 

• Primary school children practice stressed reading in class and organize fairy tale 

reading days in the public library - because events for toddlers in the city have largely 

fallen victim to the red pencil. 

• A 6th grade is learning how a battery works in physics and chemistry and is organizing 

a campaign "Batteries do not belong in the household waste" - because on the day of 

hiking the students had carelessly discarded batteries on the side of the road. 

• An advanced music course deals with "music therapy" and regularly makes music with 

the disabled people in a dormitory - because the least disabled people have contact 

with non-disabled people outside the dormitory. 



 
 

 

Greece 

In Greece, there are some attempts to implement S-L in schools as extra-curriculum activities, 

but there is no formal S-L framework in the national education system. Through our desk 

research was found that there is no formal mention of S-L in school curricula. However, it is a 

common phenomenon in Greece that teachers undertake to fill various gaps in formal school 

education, taking innovative initiatives and developing projects either individually as a school 

or together with the local community and other schools. Such a case is the implementation 

of S-L in Greek schools. Below are some interesting secondary school initiatives where schools 

are developing their own S-L projects. 

2nd Secondary School of Thivas 

The 2nd Gymnasium of Thivas organizes several S-L activities that aim to increase students’ 

creativity, the school's links with the local community, the positive climate within the school 

environment, the involvement of parents as helpers in their children's efforts, as well as to 

solve some of the problems that the children themselves have highlighted or suggested to 

teachers to explore. Among other activities, students at the 2nd Secondary School of Thivas 

(https://observatory.sustainablegreece2020.com/, n.d.): 

• make books about the modern history of the city of Thebes in collaboration with 

museums and libraries. 

• organise events for the prevention of violence and against drugs. 

• run information campaigns on voluntary blood donation and organ donation. 

• propose solutions for the city's stray animals. 

• organize walks in city areas and propose improvement projects. 

For each S-L activity that takes place, teachers give students a set of documents to be 

completed: planning form, pre-approval form, student log, reflection form. Rewarding 

students comes at the end of each school year with a special celebration event where the 

results of their work are presented, and they are given commendations for their personal 

portfolio. 

The philosophy of this school is that it wants to form citizens with knowledge, open eyes and 

ears who are ready to spend a little of their free time to get involved in projects that will make 

society fairer and more sustainable. Hence, teachers strive through constructive partnerships 



 
 

 

to create a better world for their students. In general, they have observed that the S-L projects 

they carry out lead to the development of collaboration and teamwork between students and 

teachers, experiential approach to knowledge with undiminished interest from all students, 

skills development, support of interdisciplinarity and positive constructive interaction 

between members of the school community and members of society. 

Anatolia High School 

At Anatolia College, social commitment and innovation is expressed through many 

programmes and events. They organize S-L projects together with organizations and 

institutions that work with minorities, people with disabilities, and elderly people, 

emphasizing the development of empathy and solidarity towards difference in all its forms. 

Among others, the Anatolia High School has the following S-L projects 

(https://anatolia.edu.gr/, n.d.):  

• “Service as Action” is an integral part of the Middle Years Programme educational 

programme and is being implemented in the three classes of secondary school. Its 

main objective is to raise awareness and active involvement of students in social issues 

so that they can become active members of the wider society in the future. Alongside 

the lessons of the various disciplines, students are informed and sensitized through 

research and meetings with representatives of various NGOs, institutions and other 

bodies of the city on issues of local and international interest. Combining this 

information with the 17 Global Sustainable Development Goals, they plan and 

implement actions with a direct or indirect positive impact on society. Hence, every 

year, students carry out various activities and raise awareness in the school 

community and the local community on issues such as the protection of human rights, 

proper behaviour towards people with disabilities, local environmental issues, and 

driving behaviour. 

• The “CAS: Creativity, Activity, Service” programme is implemented under the 

International Baccalaureate Diploma Programme (IBDP) which is a two-year 

programme corresponding to the last two grades of high school. Using a holistic 

approach and experiential learning, it aims to integrate and strengthen the learning 

process both on a personal and interpersonal level. The engagement with its projects 



 
 

 

is compulsory for every student, and on a weekly basis. The concept of the 

implemented activities is individualised for each student and is drawn up by each 

student with the help of the teacher-counsellor in charge. In this way, the maximum 

possibility is given to adapt the CAS to the interests, talents and needs of each child. 

It is also considered important for students to develop an active attitude towards CAS 

by taking the initiative on his/her own or in small groups. 

• The “Student Enrichment Programs” offer all students selected and individualized 

volunteer programs that foster a sense of caring for others and cultivate students' 

leadership, creative, interpersonal and communication skills. Through volunteering, 

students achieve constructive interaction, participation in the community, altruism, 

personal growth and development, recognition, appreciation, a variety of 

certifications, and overall life experiences and knowledge. In most projects students 

interact with hospitals, rehabilitation centres and associations to care for children and 

people with health problems. 

High School of Elateia 

An interesting example of S-L implementation in a Greek school is the one analyzed by 

Kapsouri (2019). In the context of a cultural project undertaken by students at the High School 

of Elateia, the construction of an interactive surface was proposed through which there would 

be the possibility of selecting and promoting cultural monuments of the local region. More 

specifically, the electronical surface would be a map of the area with highlighted points of 

cultural and historical interest. When the user selects one of these points, an informative 

video would be shown, which would inform the user by providing several information. Hence, 

the aim of the programme is to inform visitors and local residents about the history of the 

area through an "interactive corner". Through this project, students can contribute to the 

local community by helping to disseminate the culture of the region and also learn about the 

history of their country, while they explore useful ways of implementing technology in the 

local community, getting familiar with concepts such as Pervasive Computing and its tools. 

The conclusions drawn from both questionnaires completed prior to and after the procedure 

but also from the observation of the participated students during the project were very 

encouraging. The students were creative and worked together perfectly, gained new 

knowledge, and applied it in a way that was useful.  



 
 

 

Cyprus 

According to the website of the Cypriot Ministry of Education, Culture, Youth and Sports, 

secondary education sector in Cyprus offers a variety of activities with the purpose of 

cultivating citizenship competences and cultural growth (http://www.moec.gov.cy/, n.d.). 

Τhe Cyprus Pedagogical Institute further notes that citizenship education is a fundamental 

aspect of the Cypriot educational system. The website continues to note that the aim of 

citizenship education is ‘to cultivate civility through the development of action and good 

practices in the school unit’, with experiential learning being at the epicenter of the effort to 

inform and actively engage students in what is happening at local, European or global level 

(https://www.pi.ac.cy/, n.d.). 

Despite the above statements by the Ministry and the Pedagogical Institute, a preliminary 

research on S-L  practices in Cyprus has showed that only one (private) educational institution 

has officially embedded S-L in its curriculum, the American International School in Cyprus 

(https://www.aisc.ac.cy/, n.d.). Furthermore, while examples where students have the 

opportunity to combine learning with community service initiatives do exist, these are usually 

extra-curriculum and are not monitored by a central office. Further action is therefore 

required to broaden the application of experiential and S-L in secondary education in Cyprus.  

Some examples where students perform community service are set out below. The 

information is however very minimal due to the unregulated nature of S-L in Cyprus (mostly 

extra-curriculum activities).  

American International School in Cyprus 

As stated above, the only institution that has embedded S-L in its curriculum is the American 

International School in Cyprus. As its website states (https://www.aisc.ac.cy/, n.d.), this 

service is a combination of “student learning” with meaningful “community service 

initiatives” in order to provide students at each grade level opportunities to enhance their 

community through projects that contribute to the well-being of others.   

The website of the American International School includes a variety of different S-L  activities 

and projects across different ages. The school has partnered with organizations such as Hope 

for Children, the Makarios Children’s hospital, Cans for Kids, Nicosia Red Cross, Alkyondies, 

Nicosia Dog Shelter, Strovolos Park Clean Up, Zero Waste E-Recycling, 30 Hour Famine 



 
 

 

Fundraiser, CYMEPA Beach Clean Up Program, UNICEF Support, Children & Parents of Young 

People with Heart Disease, UNIQUE SMILES, UN Hope for Children Organization and the 

Cyprus Forestry Department (for tree planting). Examples of projects targeted for secondary 

school students include the design of a water project followed by classes to elementary 

students about water quality, conservation and recycling; and the Adopt a Family project 

where students sponsored local families in need through fundraising and resources. 

Christodoula March 

The Christodoula March is an annual event organized by the Cyprus Anti-Cancer Society 

aiming to ‘raise public awareness about any matters concerning cancer and to secure the 

necessary funds to continue financing the various services offered to cancer patients by the 

Cyprus Anticancer Society’ (https://www.anticancersociety.org.cy/, n.d.). The March is 

supported by various secondary schools, with students volunteering to participate in 

fundraising events organized over a period of 2-3 days. Students with other volunteers stand 

at traffic lights and squares all over Cyprus (οδικός έρανος) with the goal of raising funds for 

the Society. (https://www.reporter.com.cy/, 2019) 

Program ‘Action-Creativity-Social Contribution’ in Archbishop Makarios III Lyceum 

The above-mentioned program is organized at the school under the auspices of the Ministry 

of Education. The latest leaflet concerning the program found on the school’s website 

concerns the school year 2017-2018. (http://lyk-dasoupoli-lef.schools.ac.cy/, 2017) Its goals, 

according to the leaflet, are: enhancing students’ creativity; encouraging the development of 

initiatives and skills; the offer of services beyond the school community and to the local, wider 

and international community; the strengthening of self-confidence and responsibility in 

students; and the provision of more opportunities for communication between students and 

between students and teachers. Activities included in the program pertain to: 

groups/associations students can be members of; educational excursions and visits organized 

within the framework of above-mentioned groups; student conferences; activities during 

non-working hours that take place under the auspices of the Ministry; charities and other 

voluntary activities organized by the school or the Ministry (e.g. fundraising, blood donation, 

social events, etc.); sports activities organized by the school or the Ministry; school 

celebration and events and others. 



 
 

 

“Τώρα μιλώ εγώ” (“I am talking now”) short film created by students of Pancyprian 

Gymnasium 

The short film (found here1) contested in the 9th International Student Competition for Short 

Films. It focuses on the sexual, physical and emotional abuse of minors. The students created 

a cinematic "staple" of various monologues, which they wrote themselves. The film was based 

on real events, with testimonies of victims of abuse later presented in a publication of the 

organization "Το χαμόγελο του παιδιού" (“The smile of the child”). The aim of the film is to 

raise public awareness concerning child violence and to encourage victims to speak, testify 

and openly ask for help. 

Graffiti painting at the Palouriotissa Lyceum 

Within the DRASE framework (Educational and Social Inclusion Actions), the school 

implemented a program with the aim of aesthetically upgrading the school space. After the 

selection of an artist by a school committee, a graffiti was designed in the school yard. 

Students of the school participated in the creation of the graffiti in the context of their Art 

lesson. The program aimed to renovate vital areas of the school complex. The design shows 

a female figure in a traditional costume making a rope with a wire mesh.2 The design 

represents the geographical location of the school, which is situated in a remote area and on 

the Green Line. As the website of the school claims, ‘the expansion of such ideas helps to 

upgrade the educational and pedagogical value of the school environment’. (http://lyk-

palouriotissa-lef.schools.ac.cy/, n.d.) 

Bulgaria 

In Bulgaria since 2015 the dual form of education in VET secondary schools is implemented, 

as a form of S-L practices. Dual education includes in school curricula both the standard 

theoretical training and the obligatory internship in a given enterprise or organization, 

depending on the specialty. The advantages of this form of education are many, especially for 

the students themselves, who, in addition to receiving a salary (usually between one-third 

and one-half of the usual salary), also gain practical experience during their studies. As a 

 
1 https://www.youtube.com/watch?v=8-c3j3-Z9-g  
2 http://lyk-palouriotissa-lef.schools.ac.cy/pics/2020-21/grafiti20/index.html  

https://www.youtube.com/watch?v=8-c3j3-Z9-g
http://lyk-palouriotissa-lef.schools.ac.cy/pics/2020-21/grafiti20/index.html


 
 

 

result, they enter the labor market prepared, which in turn allows them to start a better job 

for a higher salary. Viewed from a broader angle, the dual form of education also plays an 

important role for the economy of the country that implements it, having a direct impact on 

the reduction of youth unemployment with all the benefits that follow from it. In this form of 

training, the two components of service training are present and even integrated. To add the 

third in the high school curricula, special subjects have been added – concerning civic 

education. However, all activities during practice and internships partially or fully meet the 

requirements arising from the definition of S-L, but this is done in most cases unintentionally 

rather than purposefully. In any case, the S-L educational practice is relatively new and not so 

popular in Bulgaria.  

Hence, as can be seen from the above, S-L is applied on a case-by-case basis in vocational high 

schools, rather than a purposeful act. But if in vocational high schools at least all the 

constituent elements are present, and there is a need for their proper implementation, with 

an emphasis on the civic benefits of high-level training, both theoretical and practical, then in 

humanities high schools, one element is missing. For such training to be effective, it must be 

related to the surrounding reality - city, municipality, neighborhood. Through properly 

directed activities, students feel socially useful, both with specific knowledge and skills they 

can apply and in volunteer activities. Following this principle, it would be extremely useful to 

integrate district or regional schools into S-L practices and citizenship-related activities. In this 

way, not only will the practical effect be greater, but also students will develop many valuable 

skills and a sense of belonging. 

All in all, the wide range of target groups with which students from secondary education 

institutions are in direct contact and the variety of activities conducted with them covers all 

four types of service training in different proportions, depending on the target group. 

However, it should be noted that it is not a targeted educational approach that combines the 

objectives of training with the public service to provide a pragmatic, progressive learning 

experience while meeting societal needs. Which in turn gives good horizons for the 

application of the project results in secondary education in Bulgaria. 

Thus, the development of a S-L program will be of great benefit to the teaching staff in 

Bulgaria. Now the actions are chaotic, which predetermines the results. A change in the 



 
 

 

citizenship curriculum may also be needed to address the link with the different options for 

implementing S-L. 

 

 

 

 

 

 

  



 
 

 

Conclusions & Recommendations 

S-L learning offers a way to rethink the ways in which education is delivered to secondary 

students. Beyond the pedagogical issues, the practice of S-L also has implications for how the 

curriculum is structured, student outcomes are assessed, teachers are trained, and schools 

are managed. For instance, the societal issues that students address through S-L are 

inherently interdisciplinary in nature. Simultaneously, S-L can be an effective factor in 

breaking down barriers between school and community, making the school a bridge between 

the local community and the outside world, and trying to integrate the school as a community 

institution; it can do so by contributing to and building on local knowledge and development. 

But considering the broader context of S-L, it seems to be a form of engagement. It is about 

using the desire to do good in the world as a method of helping children achieve their 

academic goals. It is important to train empathy as well as literacy. It is important to teach 

compassion as well as writing. It is about teaching both advocacy and algebra. 

Even though S-L is becoming more and more popular as a teaching method, teachers may use 

it without carefully assessing underlying assumptions and ideas about its effects on the 

people served and the people who serve them. This cornerstone of civic engagement 

education should not become a mechanical routine for teachers. What is more, given the time 

and effort required, S-L should not be restricted to individual initiatives by individual teachers, 

but rather foster a long-term commitment in national and international levels to include 

community members in a process of community building and growth. When organizing S-L 

programs, it is critical to consider such a goal from the start. S-L can only contribute to a wider 

vision if it is integrated into it; otherwise, its full potential may be unrealized. All in all, the 

future vision and direction is one in which schools become better at what they are supposed 

to be, developing young adults who have not only the skills to succeed in the world and earn 

a living, but also young adults who understand the value of knowledge, accept their social 

responsibilities, and have learned that it is possible to change one's environment, and be true 

positive agents. 

Taking into account all the above mentioned about the benefits of S-L for both teachers and 

students, as well as the situation described for each partner country (DE, GR, CY, BG), it 

becomes obvious that there is room for further implementation of S-L in school education, 



 
 

 

both in the mentioned partner countries and in a general context. Recognizing that S-L 

programs are likely to have positive and significant learning benefits for their students, with 

a structured and careful implementation of S-L methods and projects, not only the school 

community and children, but also society as a whole can greatly benefit. Thus, there is a 

growing need to implement S-L in education and much potential to improve the way teachers 

perceive S-L. Through the SCHOOLS ENGAGE project, further guidance will be provided for 

the implementation of S-L in schools, forming a comprehensive training package for teachers 

and students, offering a variety of S-L activities for implementation.  



 
 

 

Active Citizensip 

Let’s start with some definitions - active citizenship means people getting involved in their 

local communities and democracy at all levels, from towns to cities to nationwide activity. 

Active citizenship can be as small as a campaign to clean up your street or as big as educating 

young people about democratic values, skills, and participation. Active citizenship is one of 

the most important steps towards healthy societies. Active citizenship is a combination of 

knowledge, attitude, skills, and actions that aim to contribute to building and maintaining a 

democratic society. Active Citizenship supports democratic cooperation that is based on the 

acceptance of universal human rights and the rule of law, values diversity and includes the 

whole community. Education towards gaining this knowledge and developing and practicing 

the skills take place in all levels of our shared social life, but schools play a very important role 

in it.  

Citizenship education gives people the knowledge and skills 

to understand, challenge and engage with democratic society including politics, the media, 

civil society, the economy, and the law. Democracies need active, informed, and responsible 

citizens – citizens who are willing and able to take responsibility for themselves and their 

communities and contribute to the political process. Citizenship also brings benefits for 

schools, other educational organisations and for society at large. For schools and other 

educational organisations, it helps to produce motivated and responsible learners, who relate 

positively to each other, to staff and to the surrounding community. For society it helps to 

create an active and responsible citizenry, willing to participate in the life of the nation and 

the wider world and play its part in the democratic process. One of the first steps on the civic 

journey is the education system. Education should help young people become active citizens 

once they understand their role within society and how they can go about improving it.  

On the other hand, according to Furco (1996), service-learning refers to an educational 

method in which students participate in concrete projects adapted to real-life situations. 

What is more, service-learning initiatives are distinguished from other forms of experiential 

learning, such as volunteerism and community service, by its intention to benefit equally both 

students and service recipients (Sigmon & Pelletier, 1996). Service learning connects 



 
 

 

classroom work with community engagement by operating within an educational framework 

of respect, reciprocity, relevance, and reflection (Butin, 2003). 

  



 
 

 

Service-Learning and active citizenship 

As already mentioned in the Intro to service learning, the effect that organizational culture 

has also in schools and the hidden curriculum (a set of rules, norms, attitudes and behaviors 

that are not part of the national curriculum but students learn as a kind of side-effect of the 

schooling through living and learning in the community/institution) on the students’ active 

citizenship. SL educational programs need to be developed to improve competencies like co-

operation and communication as well working to increase critical ability, reduce prejudice 

and build tolerance, understanding, empathy, and an openness to diversity. In many countries 

the migration waves from 2017-2019 created new citizenship environment with ethnical, 

cultural and religious challenges with big variety of elements, for example a shared moral 

code, an identical set of rights and obligations, loyalty to a commonly owned civilisation, or a 

sense of identity. In the geographical sense, "community" is usually defined at two main 

levels, differentiating between the local community, in which the person lives, and the state, 

to which the person belongs.  

The subsequent Covid-19 pandemic further complicated the situation in many countries in all 

four dimensions which correlate with the four subsystems which one may recognise in a 

society, and which are essential for its existence: the political / legal dimension, the social 

dimension, the cultural dimension and the economic dimension.  

The political dimension of citizenship refers to political rights and responsibilities Image: 

Dimensions of citizenship vis à vis the political system. The development of this dimension 

should come through knowledge of the political system and the promotion of democratic 

attitudes and participatory skills. The social dimension of citizenship has to do with the 

behaviour between individuals in a society and requires some measure of loyalty and 

solidarity. Social skills and the knowledge of social relations in society are necessary for the 

development of this dimension. The cultural dimension of citizenship refers to the 

consciousness of a common cultural heritage. This cultural dimension should be developed 

through the knowledge of cultural heritage, and of history and basic skills (language 

competence, reading and writing). The economic dimension of citizenship concerns the 

relationship between an individual and the labour and consumer market. It implies the right 

to work and to a minimum subsistence level. Economic skills (for job-related and other 



 
 

 

economic activities) and vocational training play a key role in the fulfilment of this economic 

dimension. 

For the development and implementation of such programmes, whether in the general 

education curriculum or extra curricula ones, both teachers and students need new 

knowledge and skills. Only then can the goals originally set be achieved, with the necessary 

tolerance, law and order and successful inclusion of the community. 

 

SL set of skills 

Several principal findings can be extracted from the literature about the connection of 

implementation of service learning and development of skills. Service participation shows 

significant positive effects on academic performance (results in external evaluations or 

relevant, writing skills, critical thinking skills), values (commitment to activism and to 

promoting racial understanding), self-efficacy, leadership (leadership activities, self-rated 

leadership ability, interpersonal skills), choice of a service career, and plans to participate in 

service after secondary school. Without pretending to be exhaustive, we present a list of skills, 

values and attitudes needed in the implementation of service-learning activities directly 

related to active citizenship. 

1. Have initiative and self-direction: Identify and discuss issues that have an impact on 

you or on your community. Ask significant questions to identify opportunities to take 

personal leadership related to a chosen topic or project. Create a project plan to 

address a real, local community need and outline clear roles and responsibilities for 

all team members. Complete tasks as directed without direct supervision, knowing 

when questions or guidance should be requested. Further investigate tasks or topics 

of interest and explore deeper content on one’s own that may provide additional 

opportunities for learning. Display self-efficacy and confidence in one's ability to 

succeed in specific situations. Exhibit resourcefulness and initiative in taking on new 

tasks and solving problems as appropriate.  

2. Develop adaptability and flexibility: Exhibit adaptability and flexibility in a variety of 

roles, jobs responsibilities, schedules, and contexts to accomplish project goals. Assess 

the project and collaborate with outside sources as the project takes shape, adapting 



 
 

 

to needs that arise. Make adjustments to the project plan as necessary to make the 

best possible impact on the chosen issue or project. Demonstrate a willingness to alter 

behaviors or tasks and work effectively when projects and tasks change, or the 

priorities seem ambiguous. Respond positively to praise, setbacks, and constructive 

criticism. 

3. Have and show interpersonal and social skills using cultural/global competence: 

Investigate an organization or other outside source that has expertise related to the 

selected project for insight into the project or goals and how they impact the issue 

from their perspective. Interact respectfully and effectively with peers, teachers, and 

community organizations. Respect cultural differences in school and the community 

and understand their impact on the project or issue at hand. Investigate the impact 

the project may have more broadly as it relates to the community, state, or global 

issues. Work effectively with people from diverse social, cultural and religious 

backgrounds to implement the project successfully. Exhibit appropriate interpersonal 

behaviors regarding hierarchy, use of time/punctuality, dress, food, holidays, and 

etiquette. 

4. Demonstrate productivity and accountability: Manage time and projects effectively 

by setting goals; developing and using a system for prioritizing, planning, and 

managing daily work; and seeking assistance and adjusting plans to adapt to changing 

circumstances. Attend to details with a degree of precision and accuracy appropriate 

to the task. Collaborate with an outside organization or entity to ensure 

implementation of the project plan and progress toward the project goals. 

Demonstrate accountability to peers and individuals from partnering organizations by 

completing agreed-upon projects on time, delivering work to agreed-upon standards, 

and exhibiting pride in workmanship. 

5.  Understand and demonstrate appropriate leadership skills: Investigate various theories 

of leadership and discuss the environmental and personal traits that have impacted 

successful leaders. Synthesize when various forms of leadership are appropriate and when 

they are not. Research a leader that has had an impact on the group’s chosen issue and 

examine the factors that made them successful or not. Formulate a personal theory of 

leadership and communicate clearly how it applies to the project at hand. Identify ways 

to demonstrate personal leadership during the project and document them. Draw 



 
 

 

conclusions about where else these leadership skills may be used in life outside of school 

and if there were mistakes, that can be taken into account in the future. 

6. Collaborate and work productively as a team member: Work effectively as a member of a 

team and address conflict with sensitivity and respect for diverse points of view. 

Demonstrate understanding of individual impact and build on different perspectives to 

strengthen joint efforts. Effectively employ meeting management strategies such as using 

an agenda, time keeping, employing meeting facilitation strategies, identifying action 

items, and scheduling next steps. 

7. Demonstrate critical thinking and problem solving: Use brainstorming techniques to 

collect ideas or issues that impact the students or other people in the community. Identify 

a topic of real concern to the local community and determine the central reasons that it 

is of particular importance. Ask questions to inspect the various factors at play and identify 

organizations or people who are making a significant impact. Collect information from 

multiple sources and assess the relevance of each source in determining a potential 

solution. Use inductive and deductive reasoning methods to recognize faulty reasoning 

and to understand problems and alternative solutions. Identify key factors and 

relationships that address the root cause of the problem. Utilize collected information to 

develop and propose solutions. Create a chart or other visual display to communicate the 

challenge and proposed solutions to others. 

8. Demonstrate creativity and innovation: Exhibit insight into the particular needs and 

interests of the target audience that are driving the selected project. Use idea-generating 

techniques to explore divergent and atypical questions and perspectives to develop 

original ideas to solve problems important to the local community. Research existing 

methods and resources that are available as well as local and global organizations seeking 

to make an impact on the selected topic. Propose new resources and methods that may 

never have been used to impact the selected topic in your community and assess the 

viability of each. Investigate creative ways to communicate the project effectively with 

internal and external stakeholders, create buy-in, and communicate successful outcomes 

after the project concludes. 

9. Communicate clearly and effectively, verbally and in writing: Write a clear and concise 

vision and mission statement to summarize the primary intent of the group on the 

selected issue. Design goals for the project that will enable the team to have a successful 



 
 

 

impact. Write a project plan that effectively addresses how proposed actions address a 

real, local community need, and outline clear roles and responsibilities for all team 

members. Develop and deliver messages effectively in written products and oral 

presentations, presenting information, processes, and viewpoints in a clear, succinct, and 

accurate manner. Use context-specific vocabulary effectively in written personal 

communications with other teams, organizations and/or government agencies. Articulate 

ideas effectively in interpersonal communications with teachers, mentors, peers and 

community leaders. Demonstrate effective listening skills and accurately paraphrasing 

what has been heard. Communicate effectively with individuals of diverse backgrounds, 

perspectives, and cultures. 

10. Demonstrate information literacy: Access information efficiently using appropriate 

sources. Understand the difference between credible and non-credible sources, including 

the difference between advertising and legitimate research, when creating material 

(papers, proposals, etc.). Evaluate information for usefulness, bias, and accuracy and 

question information that may not be from credible sources. Organize and manage 

information effectively and efficiently and use a standard format of citation to reference 

sources. Follow all ethical and legal guidelines, including adherence to all rules and 

regulations related to sharing of protected information. 

11. Use technology effectively and appropriately: Use appropriate technology for information 

search and retrieval, synchronous and asynchronous communications, multimedia 

presentations, document production, quantitative and qualitative analysis, and 

information management. Use social networking and online collaboration tools, such as 

shared documents and web conferencing, to create, integrate, and manage information 

in group projects. Access and manage online communication and information using a 

variety of digital devices such as laptop computers, tablets, smart phones, etc. 

Demonstrate adherence to all rules and regulations related to use of electronic tools and 

the internet, including appropriate protection of passcodes and adherence to all security 

protocols. 

12. Demonstrate professionalism and ethical behavior: Throughout the IPARD process, 

present oneself professionally and with proper etiquette, in accordance with norms of the 

organization and activity. Demonstrate reliability and responsibility in attendance and in 

following through on agreed-upon tasks. Communicate clearly with organization or 



 
 

 

leaders when circumstances change. Behave with integrity and ethically in all activities 

including the use of tools and materials, handling of money, tracking of hours, sharing of 

information, and completion of all forms. Understand and adhere to appropriate non-

discrimination standards on the basis of sex, race, color, age, national origin, religion, 

disability, marital status, sexual orientation, gender identity, pregnancy, veteran status, 

or any characteristic of a person or group unrelated to the workplace. 

Equally important in service-learning are several additional skills that are important to 

consider in the selection of participants, in the partial or overall evaluation of the activity and 

its effect on Active citizenship, and in the assessment of the knowledge and skills acquired by 

students. It is very important for students to see the connection between service learning and 

additional future opportunities in the job market. 

13. Understand and demonstrate appropriate safety standards: Understand the physical and 

mental challenges of working on the chosen issue or project and identify safety issues 

relevant to the service-learning experience. Accurately read and interpret safety 

guidelines and applicable laws appropriate for the service-learning experience. Analyze 

and describe how safety issues impact the health and wellbeing of all parties involved. 

Demonstrate work behaviors consistent with safety standards throughout the experience. 

Reflect on the safety behaviors demonstrated by the group and draw conclusions about 

the quality of the safety compliance and what could be improved upon in the future. 

14. Explore education and career paths aligned with personal goals: Observe and analyze the 

organizational culture and practices that impact the service-learning project, such as how 

to interact with supervisors, clients, co-workers, and classmates, and how to recognize 

and address health, safety, and sustainability issues. Identify credible sources and seek 

information about the professional standards for working in that environment and the 

skills needed to impact the success of the project or the organization’s mission. Reflect on 

personal areas of strength and identify opportunities for growth, drawing conclusions 

about how this growth will apply to future experiences in life. Investigate the pros and 

cons of a career working with the chosen issue and write career goals based on what is 

learned. 

15. Using the personal theory of leadership, identify ways to demonstrate and look for 

personal leadership during the project. To determine progress against the plan, 



 
 

 

participate in ongoing personal reflection and review of progress with relevant 

stakeholders (instructor, service-learning site leader, etc.), adjusting the plan as needed. 

Draw conclusions about personal growth demonstrated throughout the service-learning 

project and how it will impact future career opportunities. Identify academic knowledge 

and skills that were applied through the service-learning project and provide feedback 

and suggestions for improving the project that would better allow for skill development 

in all these areas. 

16.  Reflect on experiences through creation of a personal portfolio: Create a personal 

portfolio, or similar collection of work, that illustrates each phase of the service-learning 

experience. Collect artifacts and/or work products that reflect the skills developed and 

knowledge gained through the service-learning experience. Assess personal growth 

through varied reflection activities. Accurately self-assess to plan opportunities for further 

growth and development, drawing conclusions about how the project will continue to 

impact the community and the student, personally. Products may include but are not 

limited to: 

a. Project plan for the service-learning project developed by the student 

b. Examples (drafts as well as final products) of materials created and used for the 

service-learning experience 

c. Reflection products (examples - journal entries, brainstorming webs, quotes, songs, 

poems, drawings, photos, presentations, plays, impact statement, cartoons, service 

contracts, learning logs, storyboards, etc.) 

d. Pictures and/or video from the participation in service to a public audience 

e. Updated resume 

  



 
 

 

Get Started with these Community Builders 

Learning and action through service-learning give youths the purpose and will to "do well and do good" 

because what they do matters. Service-learning is good teaching tool that cultivates a caring 

community and prepares young people for responsible citizenship, as well as college and career. In 

the long term, the skills, practices, and reflection help us build a more generous, connected civil 

society. 

One of the ideas below can help determine your focus for learning and 

service.  

1. In building community engagement, one have to look in your own 

neighborhood or community for uniqie resources, experts, needs, or events as a 

starting place. 

2. Let the time of the year determine your focus. Look at the calendar for ideas related 

to national events and holidays, for example Earth Day and etc. 

3. Do your own research to explore what youth care about and follow their interests and 

community needs which sparks more engagement. 

4. Teaching through service – learning can bring new life to an old unit. According to 

researchers some teachers start with their least liked teaching style because Learning 

to Give lessons spark renewed interest and excitement.  

An example from elementary school teacher: We entered "river" in the search and chose the 

elementary unit “Rivers for the Common Good” because we have access to a river, and our class was 

talking about how to clean the water.  



 
 

 

Research the Chosen Issue and How to Address It 

Enroll young voices and choice to narrow the topic, collect more information, and state a local problem 

that can be addressed by the group. Here are some ways so that youth can learn more about an 

identified need: 

• taking interviews from community members or experts (local nonprofits are a good resource of 

information), 

• doing a survey, 

• researching and reading literature, or 

• observing situation or some place (for example farm, museum, retirement facility, etc.) in your area 

in person. 

This resource can guide the four types of research. 

Make a Problem Statement 

Help the youth to acknowledge a problem statement about the needs or a concrete problem they 

found in their investigation. This statement gives structure to the planning of the service action. 

Examples: 

1. The students took a survey about the type of bullying present at school. As a result of it, they 

state the problem that students are not skilled in conflict communication. 

2. After research and observation, they conclude that human-environment interactions have 

negatively impacted the Great Lakes ecosystem. 

Six tips to maximize strategic potential in family oriented community  

  

How do we get better at sharing our messages? 

The current most common strategy of “sending handouts at home to the parents” in a school district 

is no longer as sufficient as before. Students, teachers, parents, caretakers, and stakeholders all have 

different roles and objectives in what is now a learning community. And to add to it that there are 

different culturally diverse family structures and multiple languages. 

One must ask itself: Who is your audience? What messages are you trying to communicate? 



 
 

 

Communications for school districts are no more an ‘one-way street.’ Rather, it has become a way to 

for districts to actively and continuously build community to drive collective outcomes for students. 

“Every person has the ability to contribute ideas and experiences to the larger body of knowledge,” 

said Charbonneau, for that matter and two-way communication is required.  

Charbonneau suggests an intentional integrated strategic framework; by utilizing a communication 

strategy, leadership of school districts have a pathway of engagement with their audience. 

In closing Charbonneau offered six things to consider when implementing a family and community 

engagement strategy: 

1. Why are you doing it? Make sure you know the answer before you get started. 

2. Staff for it so you do not start something you cannot maintain. 

3. Monitor and listen before jumping in so you learn best practices and can avoid pitfalls. 

4. Review and develop (social) media policies, protocols, and practices. 

5. Prepare for ‘blue sky’ and ‘grey sky’ days. 

6. Share suggested practices for faculty and staff, other partners, parents, and students. 

  

Tips for Connecting Learners to Their Community 

Here are some pointers drawn from the experiences of real schools, students, and teachers to help 

plant the seeds of Place in new school communities. 

  

1) Learning and Caring About Place 

The starting point for learning and caring about the wider world should be connection and 

engagement of students by using the local environment. 

 

• Develop an inclusive and caring school environment culture, encouraging the school community—

parents, teachers, and students—to feel listened to, cared for, involved, respected, and valued. 

  

• Wrap the whole school vision in sustainability—starting with the local Place and community and 

extending to the wider world—and share ownership for building the school’s identity with staff and 

students. 



 
 

 

 

• Include leadership styles that involve shared planning, good communication and the active 

involvement of the school leader in teaching and school activities to support a ‘culture of care.’ 

 

• Nurture students’ sense of Place by allowing plenty of opportunity for unstructured play or quiet 

time in a familiar natural ‘Place.’ 

  

• Give teachers adequate support, resources, planning time, training, and flexibility to develop their 

own teaching practices around Place. 

  

2) Responsible Citizens 

Giving power to students to have influence in the local environment and community, to create caring 

local and global citizens. 

  

• Encourage the development of connections (communication channels) between students and local 

representatives, charities, and businesses to help identify projects where students can have a real 

impact. 

  

• Give students plenty of time and opportunity, as part of school, to experience and work in the 

broader community. 

  

•  Encourage students to contribute to the development of community service provisions—for 

example, by encouraging markets for local food—to help disadvantaged groups. 

  

•  Build links with schools and communities at home or abroad to raise awareness of diversity and 

global issues. 

  

3) Active learners 

‘Real-world’ problem-solving with real problems and situations, so that students can create 

knowledge with teachers as guides and co-learners. Learning is often interdisciplinary. 

  



 
 

 

• Using themes and projects that are based on action can make connections across subjects and 

issues, and link classwork into both the school community and into learning in the local environment 

and community. 

  

•  Collaborative planning of the curriculum framework is needed, particularly at secondary level, to 

find the most effective synergies and projects and avoid duplication. Allow teachers to help design the 

curriculum. 

  

•  Encourage ‘whole school’ learning that involves all students across all ages and classes. One way of 

doing this is to adopt an annual theme, like the forests, rivers, and mountain’s themes at Sunnyside 

School. 

  

• Encourage students to learn by doing and be ‘creators’ of knowledge, with the teacher as a guide 

and co-learner who may not have all the ‘answers. 

  

• Action-based and creative arts projects help with student participation and create more engagement 

and ‘ownership,’ all while developing skills in strategic and critical thinking and problem-solving. 

  

4) Effective contributors 

Students’ questions and concerns play a central role in determining what is studied and how. 

  

•Make students’ concerns and questions central to the learning agenda, helping them to identify 

issues they wish to address. 

  

•Involve students in supporting the school community, including fundraising, and ensure that their 

contribution can make a real impact. 

  

5) School in community 

Building two-way partnerships between the school and the wider community, including local 

organizations and business, and making the most of the ‘outdoor’ or ‘community’ classroom 

 



 
 

 

• Be ambitious and looking outward—use the local environment and community as hands-on learning 

resources and encourage parents, community organizations and businesses to bring their issues to the 

school. 

 

• Take the students out into local wild places and community venues also invite community members 

into the school. 

 

• Make the school a model for a sustainable community that can act as a learning hub and role model 

for the broader community. 

 

6) Relevant for the real world 

Assess to schoolwork not just based on its competence, but also on its wider contribution to student 

growth, to the community and to sustainability 

  

• Materials from The Rural School and Community Trust on documenting and assessing Place-Based 

Learning are a helpful source to make use of a range of assessment methods. 

  

•  Encourage community organizations and parents to contribute to assessment—what difference has 

the school made to them? 

  

Focusing on: 

Parents/Families 

Why Parent Involvement is Important 

Parental involvement and engagement in education is in decline and that is why it matters now more 

than ever. In 2016’s research showed a drop in parents believing that the intimate parent-teacher 

communication is effective. Parents are now preferring remote methods for communications like 

online portals and are less likely to attend teacher-parent meetings and/or school activities. Bringing 

things to 2020 COVID-19 world pandemic things go much more online-oriented. 

This shift is sudden and concerning due to what it means for parent engagement. Whilst digital 

tools can help families stay informed, students are missing out when parents don’t offer their time 

and support. 

https://www.waterford.org/education/how-to-engage-digital-natives-in-reading/
https://www.waterford.org/education/how-to-engage-digital-natives-in-reading/


 
 

 

 

Some parents have scheduling or transportation issues that make volunteering or attending parent-

teacher conferences tough. For other, for example under-resourced or families with different origin, 

minorities feel that staff makes them uncomfortable. If a parent-teacher relationship was not set up 

early in the year, parents also may not know whether they are welcome at school. Some groups, 

however, are more at-risk for low parent engagement. In families below the poverty line or with older 

children parent involvement is at its lowest. This also applies to parents who do not speak the local 

primary language which presents them with a language barrier. 

The main and most important step in schools is parent involvement which ultimately will mean parent 

partnership. When parents and teachers work together to set up a thriving classroom, the effect on 

their students is profound. Students with engaged parents do not just have high test scores: their 

attendance, self-esteem, and graduation rate rise, too. Parent-teacher relationships are more than an 

optional classroom benefit. They are necessary for helping students on a personal and classroom level 

reach their academic potential. If educators do not make a space for parent partnerships in our 

schools, it is limiting the classroom’s ability for growth. 

Parent Engagement and Student Success 

Children with engaged parents are more likely to: 

• Earn higher grades or test scores  

• Graduate with merit from high school and attend post-secondary education  

• Have improved motivation and self-confidence in the classroom. 



 
 

 

• Have better social skills and classroom behavior 

They are also less likely to: 

• Have low self-esteem 

• Need redirection in the classroom  

• Develop behavioral issues 

Across fifty different studies on parental engagement, educational researchers found a connection 

between family involvement and academic achievement. And the earlier educators set up parent 

engagement, the more effective they are in raising student performance. Parent partnerships formed 

during elementary school years build a strong foundation for student success and future engagement 

opportunities. 

Parent engagement also decreases chronic absenteeism or missing more than twenty days of a school 

year. When teachers engaged with parents through home visits, for example, student absences 

dropped by 20%. Even after accounting for grade level and earlier absences, students with engaged 

parents report less days of school missed overall. Two-way communication between parents and 

teachers commits students to daily attendance and raises class participation levels. 

Students are not the only ones who receive help from family engagement: parents and teachers do, 

too. Teachers can prepare parents to help with homework or academic concepts. And engaged 

parents tend to think highly of teachers, which improves teacher morale. Knowing more about a 

student’s family life can also help teachers prepare lessons that better fit that student’s needs or 

interact more efficiently with families. As students are receiving more support, classrooms with 

engaged parents will perform better as a whole. By teaming up parents and teachers everyone wins! 

How to Increase Parent Engagement 

It’s never late to build the foundations for parent-teacher communication in schools. But the sooner 

you do, the more equipped your students will be to reach their academic potential. 

Here are some parent engagement strategies to transform involvement into parent partnerships you 

can try: 

• Give parents your contact information and get to know them early in the school year. 

That way, when they have questions, they will feel comfortable reaching out 

• Provide opportunities for parents to connect with the school. Volunteer shifts, class 

activities, or parent-teacher committees are all great engagement opportunities 

https://www.waterford.org/resources/choose-high-quality-social-emotional-learning-curriculum/
https://www.waterford.org/education/two-way-communication-parent-engagement/
https://owncloud.waterford.org/index.php/s/hLp1dA4RuHYVoFy


 
 

 

• Share your classroom goals or expectations openly with parents, and ask them to do 

the same 

• Connect with parents in-person as much as possible. Use emails, texts, or apps to keep 

parents up to date on upcoming class events 

• Address common challenges that inhibit parent engagement like scheduling conflicts 

or an intimidating atmosphere 

  

  

  

  

Professionals/Businesses 

How Schools Can Successfully Partner with Local Businesses 

 



 
 

 

Businesses have a vested interest in their communities. They need a strong pool of local 

workers to choose from and consumers who can afford their products. Many businesses want 

to give to the community and invest in it, but sometimes they are not sure where to start. 

Schools can also benefit from these partnerships, providing students with opportunities for 

success in the workforce. 

A lack of relevance is a key reason so many students today drop out of school, especially in 

urban areas. However, by building strong partnerships with over 2,500 businesses across the 

country, the graduation rate will see a two-point increasement.  

It is recommended to engage business partners for many roles: guest speakers, job 

shadowing, student conferences, mentorships, and internships. These types of activities can 

make learning more relevant by providing real-world examples. 

An illustrated lesson with real-life example of calculating inventory for Ford Mustangs may 

get the class perked up when they realize the relevance of the lesson to a good, interesting 

job. 

Businesses can help provide a more rigorous and skills-based curriculum, highlighting 

employability skills like teamwork, communication, and presentation skills, among others. 

And they provide students with the third R, relationships. Relationships are not only 

important in the job market, but also to their personal lives—students gain access to role 

models they many not otherwise have. 

So, with clear benefits to students, how do you get started? Here are some ideas: 

• Build a local advisory board. This group can be charged to invite local businesspeople 

into the classroom. Students can be the intermediaries between school and the 

business partner; they can talk about what is happening in the classroom to provide 

context and to give a human face to the school. 

• Start small. Provide opportunities that are not too time intensive or expensive for 

businesses. For local, small business owners in a tough economy, there may be a 

perception that these programs will go beyond their means. This allows students to 

practice a real skill they need to be successful and only requires a few hours of a 

businessperson’s time. Two businesses could also split a summer internship, allowing 

a student to still have a rewarding full internship and experience two different 

companies. 



 
 

 

• Highlight benefits! Highlight for business the benefits they gain by hiring a 16- or 17-

year-old student. Students are learning relevant, 21st century skills, and global 

knowledge. They have a lot of energy, excitement, plus a desire to succeed. Who 

would not want someone like that working for them? And these students return from 

college as highly skilled laborers. Stress to businesses that the skills and relevance they 

provide will benefit themselves as well as the students. 

• Understand teachers are learners, too. Businesses can also provide opportunities for 

teachers. For instance, a two-week externship for a finance teacher could allow them 

to practice their classroom knowledge and return to it with real-world examples. If 

businesses provide professional development for their employees, such as time 

management classes, they could consider opening those up to teachers as well. 

Teachers sitting in on advisory board meetings often leads to new ideas. 

• Be flexible. Jule Baradi, Senior Director of Learning Governance at Marriott 

International Inc., a major supporter of these partnerships, advises to create 

programs that are very flexible and simple. Marriott creates checklists and planning 

guides and then allows their local properties to personalize and streamline the 

programs in the way that works best for them. 

• Make it international. Readers of this website will want to find internationally 

focused business partners. Look for companies in your community that depend on 

exporting, importing, or international banking. And contact your local Rotary, World 

Trade Council, or Chamber of Commerce to explore connections. 

What if a business seems reluctant to participate? If someone only learns about the local 

schools through the media, they may have a negative, and incorrect perception of what 

students today are like. The key is to get people into the classroom to meet the kids—once 

they see the energy of the students, they often change their minds. So “stoke their ego” and 

invite them to give a short talk about their experience or ask them to come to a reception 

where students present. Make it something small to serve as an introductory step and break 

the ice. Employees quickly warm to the idea of working with students—it is human nature. If 

someone observes a colleague mentoring student, they have a desire to do it as well. 

  

c. Local representatives/Policymakers 

As this guide shows, there are steps that academics can take to improve their engagement with public 

policy and to make it meaningful for their research. While these activities may involve an investment 



 
 

 

of time, they offer the opportunity to make a tangible difference, and are often a source of great 

satisfaction and inspiration for further work. The first part of this guide describes the landscape of 

policy making in the UK and some of the common ways academics can engage with it. Part two sets 

out six lessons from the Engaging with Government programme, illustrated with practical examples 

from our alumni and speaker network. These lessons are:  

• Understand the full range of individuals and groups involved in policy making – who are the key 

players and to whom do they talk?  

• Be aware of the political context – how does your research fit in with current thinking on the issue? 

• Communicate in ways that policy makers find useful – consider your audience and be prepared to 

make practical recommendations.  

• Develop and maintain networks – seek to make connections with people who share your policy 

interest, both in person and online.  

• Remember that you are the expert – be prepared to share your general knowledge of a subject as 

well as your specific research. 

• Adopt a long-term perspective – you will need to be open-minded and patient to engage 

successfully. 

Policy making is a political process, informed by values. It involves setting a vision, mobilizing support, 

and managing opposition. Assembling and interpreting evidence is part of the process, but the extent 

of this depends on many factors. Time, budget, capability, political narratives, and parliamentary 

arithmetic all create a complex process that can be hard to follow for those on the outside. This section 

describes the key players in UK policy making and highlights some of the ways you can engage with 

them. There are three main layers of government that make policy:  

• Central government – government and Parliament, along with certain other public bodies with policy 

making responsibility  

• Devolved and local government – including the devolved administrations, local councils, and metro 

mayors such as the Mayor of London  

• International organizations – for example the EU, the UN, the World Bank. 

Explainer: Executive agencies, non-ministerial departments, and other public bodies as well as the 

main ministerial departments, there are many other public bodies and agencies that have a role in 

designing and implementing policy. These enjoy varying degrees of independence from government 



 
 

 

and range from big organizations employing thousands of public servants and administering billions 

of pounds of public money, to small advisory committees with no independent budget. Some 

examples of different types of public bodies include:  

• Inspectorates and regulators – these operate outside direct political oversight to demonstrate 

independence. Examples include Ofsted, the Food Standards Agency, HM Inspectorate of Prisons  

• Advisory committees and evidence centers – independent bodies that advise the government on 

policy issues, for example the Migration Advisory Committee, the National Institute for Health, and 

Care Excellence THE LANDSCAPE OF POLICY MAKING 9 Parliament the House of Commons consists of 

650 elected MPs, each representing a constituency in the UK or Northern Ireland. The House of Lords 

has approximately eight hundred members, most of whom are life peers appointed by the Queen on 

the advice of the prime minister. There are also ninety-two hereditary peers and twenty-six bishops. 

Both houses are involved in Parliament’s three main roles: to create and amend legislation; to provide 

a forum for debate; and to hold government to account.  

Engaging with Parliament  

The most obvious route to engagement with Parliament is via the relevant select committee (see 

explainer box below). Select committees actively seek evidence from external experts and the public 

and therefore provide a recognized process for providing input. Written evidence should be created 

specifically for the inquiry (i.e., you cannot just submit an academic paper) and the most successful 

submissions are short, clear and offer a unique perspective on an issue. Once written evidence has 

been submitted, some people are invited to give oral evidence in person before the select committee. 

Members of select committees have usually put themselves forward because they have an interest in 

its subject matter – so engaging with the select committee can be a good way to interact with high-

profile politicians engaged in your field and to establish your credentials. Another advantage is that it 

is easy to provide evidence of engagement because all submissions and proceedings are made public. 

However, bear in mind that select committees tend to scrutinize the effects of policies rather than 

their creation – they are therefore usually more akin to policy influencers than policy makers. Another 

approach is to engage with individual MPs who share your area of interest. One way of doing this is 

via all-party parliamentary groups (APPGs), which are informal cross-party groups for parliamentarians 

with an interest in a particular issue (see explainer box below).  

• Bodies responsible for administering projects or policies, generally sponsored by a government 

department – for example HS2 Limited, the Environment Agency  



 
 

 

• Commissions and inquiries – for example, the Lammy Review on BAME individuals in the Criminal 

Justice System  

• Cultural and leisure organizations– for example the Natural History Museum, the Yorkshire Dales 

National Park Authority 

Engaging with devolved government the devolved legislatures were designed to foster a more 

collaborative, consensus-based politics than at Westminster, reflected in the proportional electoral 

systems, the physical spaces of their parliaments and the structures of government. In theory, this 

should make policy making more open and easier to engage with. The experience of our alumni 

suggests that devolved administrations do tend to be more accessible than central government, partly 

for the reasons above and partly because they are smaller in scale and have more transparent 

organizational structures. They have the power and flexibility to try out new policy ideas, some of 

which have later been adopted by other parts of the UK – for example, smoking in public places and 

the levy on plastic carrier bags, introduced first in Scotland and Wales, respectively. Engaging with 

devolved government may therefore be a productive place to focus, particularly if you are based 

nearby. However, a word of caution: devolved administrations are subject to the same time and 

resource constraints as UK national government – with priorities determined by those with political 

power. An understanding of the main narratives and agendas of the dominant political parties is 

therefore just as important in Wales, Scotland, and Northern Ireland as it is in Westminster. Local 

government Local government is a complex landscape, with a combination of unitary authorities, 

combined authorities, county, and borough councils, directly elected mayors with bespoke devolution 

deals and district and parish councils. The exact combination of powers varies by each type of 

organization and even according to the details of each devolution deal. Councils in England, Scotland 

and Wales are responsible for social care and provide certain aspects of transport, housing, and 

education, along with neighbourhood services such as libraries and waste collection. In Northern 

Ireland, local government is more limited, with no responsibility for education, libraries, or social care. 

Councillors, who are elected for four-year terms throughout the UK, though the electoral systems 

used vary in each of the devolved nations. Most local authorities in England, and all those in Scotland 

and Wales, are run by a leader and cabinet from the party that wins a majority in the local elections 

(or a coalition). Other authorities, including those in Northern Ireland, use a committee system, in 

which decision making is delegated to committees of councillors from all parties. Councillors appoint 

and oversee officers to perform the work of the council, including both policy development and the 

delivery of services. Engaging with local government Physical location matters when building 

relationships and networks. Engaging with local rather than national governments often allow for 

easier development of links with a variety of local stakeholders and organizations, simply by virtue of 



 
 

 

proximity. Local engagement is also more likely to allow you to see how policies are implemented on 

the ground, providing linkage with the affected people. 12 HOW TO ENGAGE WITH POLICY MAKERS 

As well as engaging with individual local authorities, you could consider contacting organizations that 

look to support and promote local government at a national level, for example, the Local Government 

Association and National Association for Local Councils. Influencer 

d. Third sector organizations. 

Recommendations for improved engagement Our research has shown that there are challenges to 

developing better engagement with education in the third sector. Schools and colleges find it hard to 

engage with the sector, while its diversity and fragmentation can make effective communications 

difficult. Despite this, there is a clear need to promote WRL in the sector, and an opportunity to 

promote and reward good practice widely. Making the third sector an important destination for skilled 

and committed young people will require the right structure and a broader understanding of the 

benefits of WRL. Technology could help to raise awareness, improve communications, encourage 

innovative practices, and cross sector collaboration. 

 

Resources 

21 Tips for Connecting Learners to Their Community | Getting Smart 

Six Tips to Maximize Family and Community Engagement (knowledgeworks.org) 

How Parent Involvement Leads to Student Success - Waterford.org 

How Schools Can Successfully Partner with Local Businesses | Asia Society 

https://www.gettingsmart.com/2017/01/02/21-tips-connecting-learners-to-community/
https://knowledgeworks.org/resources/family-community-engagement-tips/
https://www.waterford.org/education/how-parent-involvment-leads-to-student-success/
https://asiasociety.org/education/how-schools-can-successfully-partner-local-businesses


 
 

 

Increasing Student Voice in Local Schools and Districts | Edutopia 

  

https://www.edutopia.org/blog/increasing-student-voice-schools-districts-mark-phillips


 
 

 

Practical examples of SL application 

This module is prepared as part of IO1 of the Schools Engage project, the Teacher Training 

programme. IO1 intends to prepare and train teachers on integrating Service Learning in their 

own settings and classrooms. Service Learning (SL) is a recognized and scientifically-based 

learning method combining subject-based classroom training with community involvement 

(Seifert, Zentner, Nagy 2012). With SL, students contribute to the society by becoming 

involved in their community; at the same time though, this societal contribution relates to 

classroom training and is linked to the contents and expectations of the curriculum. Students’ 

involvement in SL projects is generally prepared in class, carried out and later reflected upon 

by the students themselves. 

IO1’s goal is to provide a holistic and comprehensive Teachers training, introducing secondary 

education teachers to SL, train them on practices that will facilitate its adoption and help them 

understand and assess the competences being cultivated through SL. Module 3 of the 

Teachers training concentrates on practical examples of SL as teachers need practical 

application examples of what is being presented. It is important to note however that 

although SL is a method already introduced in some universities around Europe, it is 

considerably new in the context of primary and secondary education. During our desk 

research, the examples of SL application in primary and secondary education in Europe we 

located were not elaborated enough so as to be able to offer practical guidance to teachers. 

That is not to say that these kinds of teaching methodologies do not take place at all in 

European secondary education classrooms, but rather that when they do take place they are 

not labelled as SL. To this end and in order to provide guidance as to how SL occurs in practice, 

examples from American schools are included and elaborated upon, offering a more rounded 

idea of how SL takes place in a secondary school. 

The module firstly presents some examples of SL practice from Cyprus and Greece. The first 

concerns examples of SL from the American International School of Cyprus, which has 

embedded SL in each Year of studies. The second concerns a service learning program run by 

the Greece Turtle Conservation but targeted for American high school students. The rest of 

the SL practical examples come from the US and deal primarily with environmental projects. 

The module ends with some useful videos concerning SL.  



 
 

 

SERVICE LEARNING PRACTICAL EXAMPLES FROM THE AMERICAN 

INTERNATIONAL SCHOOL IN CYPRUS  
The American International School in Cyprus (AISC) strives to combine student learning with 

meaningful community service initiatives, creating service learning projects at each grade 

level. While their website does not provide an in-depth elaboration of these projects, you can 

find below an overview of the SL projects carried out at each level. 

Kindergarten 
 Students aged from 3 to 5 work with the Hope for Children organization 

(https://www.uncrcpc.org.cy/) making organic soap. Once the soap is made, students come 

up with a wrapping design and proceed to produce these. They then sell the soaps to the 

community and the parents. The students then use the proceeds to buy commercial soap, 

deodorant, lotions, etc. for the refugee children in the shelter at Hope for Children’s Refugee 

Centre in Nicosia. 

Grade 1  

Students, aged 6-7 design an artistic representation of a child’s outline with various cloths 

glued all over it depicting what children need in order to stay warm and dry. The students 

then run a used-clothes drive to donate to children in need through the partnership between 

AISC and Hope for Children. 

Grade 2  

Students aged 7-8 are active with the Movember Project focusing on children’s health. A 

series of activities take place during November 18, with the money raised donated to the 

Makarios Children’s Hospital in Nicosia for children fighting with leukemia. 

Grade 3  

Students aged 8-9 design a toy drive campaign during the holiday season to help support a 

children’s organization and then visit the Makarios Hospital to deliver the toys to children. 

Grades 6, 7 and 8  

Students between the ages of 11-14 have designed a water project. The middle school 

students teach the elementary students about water quality, conservation, and recycling 

awareness. 

https://www.uncrcpc.org.cy/


 
 

 

Grades 11-12  

Students aged 16-18 have founded the ‘Adopt a Family’ project, through which they sponsor 

families in need, providing fundraising and much needed resources, as well as volunteering 

their time with projects, around the sponsored family home. 

Resources  
https://www.aisc.ac.cy/activities/service-learning-activities/  

GREECE TURTLE CONSERSVATION AS A SERVICE LEARNING PROGRAM 

FOR SCHOOLS   

Overview 
The Greece Turtle Conservation runs a service learning program at Giannitsochori, Greece. 

The program is targeted at students in Biological and Environmental Sciences with its goals 

being increasing awareness regarding conservation issues and knowledge of the local 

environment. Students largely contribute to pre-established environmental monitoring and 

research initiatives by collecting and reporting data. The service project includes lectures, 

discussions, research, service and reflection beginning two weeks prior to the period in 

Giannitsochori and continuing two weeks after the students’ return home.  

Preparation 
Two weeks prior to departure, students are assigned readings and assignments. These 

assignments make sure that all students have a basic cultural understanding of Greece (in 

case they are foreign) and its local conservation-based issues; a foundational understanding 

of international service learning and the United Nations Sustainable Development Goals; and 

begin a dialogue surrounding global engagement. Materials are chosen in collaboration with 

the group’s educational leader to ensure the work fits within the group’s in-class curriculum. 

Action 
Initially, students have an orientation and welcome session, where they discuss logistics, 

duties and responsibilities, and receive an introduction from local partners. Materials and 

tools are also prepared during this session. Students are usually involved in a variety of 

environmental awareness activities, discussions, and lectures. This may include turtle 

monitoring and nest protection, hatchling releases, environmental talks and awareness 

presentations. An estimated daily schedule is as follows: 

• 6-10am: Early morning survey 

https://www.aisc.ac.cy/activities/service-learning-activities/


 
 

 

• 12pm: Lunch 

• 1pm - 4pm: Afternoon survey 

• 6pm: Dinner 

• 9pm: Bedtime/Night survey 

Reflection 
Assignments, readings, written response papers, journal entries, group presentations and 

miscellaneous creative projects are conducted daily during the service to enhance student 

learning from their service involvement. These daily reflection sessions act as the bridge 

connecting and helping to synthesize the many aspects of the experience. Emphasis is placed 

on the connection to the United Nations Sustainable Development Goals. Students critically 

examine their part in this process, by analyzing their contributions, challenges, and 

observations. 

Students continue to engage with active reflection and educational expansion two weeks 

after the actual service, with emphasis placed on insights gained, which are then applied to 

the students’ classroom context. Assignments involve generating ideas to continue global 

engagement, connecting the experience to personal and career goals, and reflecting on the 

insights gained while in the field. 

Resources 
https://www.gviusa.com/international-service-learning/programs/greece-turtle-

conservation-service-learning-program/#overview  

 

ENVIRONMENTAL APPLICATION’ COURSE AND THE GREENHOUSE 

PROJECT   

Overview 
Another example of the integration of service learning into the curriculum is the greenhouse 

project in Montpelier High School, Vermont, USA. The greenhouse project involves science 

and biology students taking the ‘environmental application’ course producing salad greens. 

The school has also produced a video documenting the whole process. As the teachers 

comment, the greenhouse project targets the psychological and emotional commitment of 

students to their learning, as the group doing the learning and the service simultaneously 

https://www.gviusa.com/international-service-learning/programs/greece-turtle-conservation-service-learning-program/#overview
https://www.gviusa.com/international-service-learning/programs/greece-turtle-conservation-service-learning-program/#overview


 
 

 

benefits from it. To this end, the third party benefiting from the service is the school itself and 

the students.  

Preparation 
As part of its commitment to sustainability, the Montpelier High School has built its own 

greenhouse, which it maintains through its service learning program. In the past 10 years, 

science and biology teachers in the school have established food production as part of the 

curriculum. After learning about plants, fertilization and nutrient cycles in class, students grow 

salad greens in the greenhouse. The greens are then sold to the cafeteria and other schools, 

with the earnings used to support the greenhouse through the purchase of seeds, fertilizer, 

and other supplies. 

Action 
After the relevant classes are carried out, the service begins by getting the outdoor gardens 

started. The overall cultivation period lasts around 4-5 weeks. Each year’s class gets 

management and harvest plans from the previous year to set up their own. Students can have 

different crops, irrigation systems, etc. every year. They create action plans and different 

rubrics to assess the process, while teachers assess them every other week to see if they are 

sticking to the plans.  

The operation of the service includes tending the plants daily. Each student has two trays, 

where they plant the seeds, water the plants, monitor them for pests, and finally harvest. 

Once the greens grow, they are collected twice a week and brought to the food service staff 

for purchase.  

Results of service learning 
While the service component can be tied to the grades in different ways, what teachers at 

Montpelier High School raise attention to is the level of responsibility that is seen in students. 

As one teacher states, students come to realize that if they skip their duties for a day they will 

not have greens and product in the cafeteria. Similarly, another teacher states that she has 

seen students not really engaged come alive when they realize that they are doing something 

that relates to their daily consumption.   

Resources 
https://www.edutopia.org/video/service-learning-real-life-applications-learning  

https://www.edutopia.org/video/service-learning-real-life-applications-learning


 
 

 

https://www.youtube.com/watch?v=7t30ZMX8uGw  

 

Recycling Volunteering Program at Montgomery County High Schools, 

USA 

Overview 

The state in Montgomery County requires that all high school students perform a certain 

number of service hours to graduate. One of the most popular programs that students 

undertake is volunteering at the Recycling Volunteer Program of the Division of Solid Waste 

Services. The objective of this year-long program is for students to learn about environmental 

community service opportunities and be educated about waste management and recycling. 

Action 
Student volunteers tend to distribute educational materials and answer questions relating to 

recycling by residents in the County. The students explain to residents which materials are 

recyclable in the County and discuss topics such as waste reduction, buying recycled products 

and composting.  

In addition, students assist the County in attending many community events, aiding in 

educational outreach and collection events such as the Agricultural Fair, Earth Day and 

America Recycles Day. They also collect recycling materials at special collection events for 

electronics recycling, paper shredding and donation events. 

Reflection 
Before their graduation requirements can be satisfied, students must write a paper to reflect 

on their experiences and what they have learned from their volunteering service. 

Results of the service learning 
The teachers and staff at the Solid Waste Services report that many students continue to 

volunteer at there even after they satisfy their graduation requirements. Furthermore, since 

the inception of the program in 2001, volunteers have provided over 17,5000 hours of service, 

helping the County come closer to its goal of recycling 50% of all waste it generates. 

Resources  
https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF  

 

https://www.youtube.com/watch?v=7t30ZMX8uGw
https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF


 
 

 

‘SOCIAL JUSTICE’ COURSE AND SOUP KITCHEN VOLUNTEERING  

Overview 
Perhaps one of the most authoritative works on service learning application in secondary 

education is James Youniss and Miranda Yates’ (1997) analysis of the benefits of service 

learning on adolescents’ social responsibility and community involvement. The case study 

involved a service learning project during the course ‘social justice’ in an urban high school in 

Washington, D.C. The ‘social justice’ course was a year-long course that students were taught 

as part of the ‘Religious Studies’ course. It was compulsory for all students, with the classes 

meeting for five times per week, 50 minutes per class. Issues covered in class included 

homelessness, poverty among families and children, exploitation of immigrant workers, 

urban violence, racism, homophobia, etc. The service learning activity elaborated below took 

place every year as part of the course.  

While Youniss and Yates’ case study occurred during the 1993-1994 academic year, the 

authors collected data examining the continued involvement of students in service even after 

graduation.   

Preparation 
During the 1993-1994 academic year, 160 high school students were enrolled in the ‘social 

justice’ course. The course was taught by two teachers, but one of them acted as coordinator. 

The coordinator had decided that the service learning activity for the year would involve 

volunteering work in a local soup kitchen for the homeless located at the basement of the 

local church. He told the researchers that he had worked in a soup kitchen before and he 

wanted students to “see poverty close up…, to go home and think about what they did [during 

the service], and then to share that experience with their family” (Youniss and Yates, 1997: 

38).  

During the school year, students were scheduled to work at least 4 times for approximately 

20 hours at the soup kitchen. Students were encouraged to volunteer additional days during 

school holidays, and indeed over 50% of the class went over 4 times. 

Action 
The service used a time-release model, where each weekday, four to five students were 

scheduled to go to the soup kitchen from 8:30 to 12:30, instead of having classes. At the 

kitchen, students prepared and served a meal for 300-400 people and cleaned up afterwards. 



 
 

 

Preparation included cleaning, chopping vegetables, making sandwiches and unstacking 

chairs. Food was served between 9:30 and 11:30. Students were often encouraged to go to 

the dining room and talk to the homeless. Students were always supervised by the soup 

kitchen supervisors, which included local organizations and the church staff. In the final hour, 

students would clean, mob, stack chairs and take out the garbage.  

Reflection 
Students were required to write four 1-page essays, each produced after the quarterly visits 

to the kitchen soup by the students. They had to also complete pre- and post-service 

questionnaires connected to community service, religious background and extracurricular 

activities. Lastly, students took part in approximately 20 group discussions and deliberations 

throughout the year, which were led by their teachers and authors.  

Results of service learning 
As Youniss and Yates (1997) report, while service learning does not perform miracles with all 

students, this activity triggered political awareness and steered some of the students 

participating towards further involvement. 

More specifically, the authors state that students experienced a sense of their own agency, 

either through the direct consequences of their actions (the volunteering in the soup kitchen) 

or through being able to debate their ideas concerning a better society (in the group 

discussions). They also gained a sense of responsibility, as many came to understand that 

homelessness was a problem not just for the government but for the whole community. In 

the questionnaire that followed the service, 80% of students indicated that they would 

perform some form of volunteering during the summer break, while 82% stated that they 

would continue to be involved in volunteer service after graduation.   

Additionally, and as part of measuring the long-term involvement in service of graduates, the 

authors contacted about 120 alumni who had completed the ‘social justice’ course and had 

graduated from the school in 1985, 1990 and 1992. The questionnaire results showed that 

44% of alumni had performed additional volunteer service while in high school, 45% had 

performed service after graduation, while 32% were involved in a service at the time of the 

research. These results portray an increase in community involvement and social 

responsibility in individuals following their participation in service learning while in high 

school. 



 
 

 

Resources 
Youniss, J. & Yates, M (1997) ‘Community Service and Social Responsibility in Youth’. Chicago: 

The University of Chicago Press 

 

THE ‘YOUNG ENVIRONMENTAL SPECIALISTS’ TEAM IN SAN GABRIEL 

CHRISTIAN SCHOOL 

Overview 
Since 2010, the San Gabriel Christian School has integrated a service learning program in the 

science curriculum for its middle school students. The science teacher at the school launched 

a waste reduction campaign along with the students, a campaign ran with the guidance and 

support of Generation Earth, an environmental education program of the Los Angeles County 

Department.  

The students have created the ‘Young Environmental Specialists’ team, where they apply 

environmental lessons they learn in textbooks to their school and community.  

Action 
The team is responsible for collecting old cell phones and used ink cartridges throughout the 

year. They also go to a field trip to a local recycling facility to see first-hand how recycling can 

have an impact on the waste stream. In 2011, they also participated in Nike’s “Reuse the 

shoe” program, where they collected old tennis shoes for recycling into playground 

equipment for low-income areas.  

The team also planned a community event to collect electronic waste such as computers, 

televisions, etc. from residents. The school partnered with a local e-waste center and recycled 

over 31,000 pounds of e-waste, raising almost $2,000 for new computer equipment, a printer, 

cameras, and eco club funds. 

 

‘REUSE AND RECYCLING’ ACTIONS AT HEBRON HIGH SCHOOL, 

NEBRASKA  

Overview 
Students at Hebron, Nebraska, combine their learning about reuse and recycling with 

recycling activities and service towards “adopted grandparents” at elder care communities. 



 
 

 

More specifically, students have been making flowerpots out of recycled paper, which they 

then offer to the elderly.   

Action 
The first step of this program concerns students’ learning about recycling and reuse. This 

usually takes place in the context of a course such as ‘environmental science’.  

The next step is the action dimension, where students use shredded paper from local sources 

to create paper pulp. In Hebron High School, this source was the local hospital. Using little 

cups as molds, students shaped the paper pulp into starter pots, they let them dry for a week 

and then plant flowers.  

The pots were then taken to the adopted grandparents at local care centers. The students 

would then discuss with the elderly about recycling and explain to them how they made the 

pots.   

Results and of the service learning 
The program has been extremely successful, having garnered a large amount of interest from 

outside organizations hoping to launch similar projects. In addition, students that have 

participated in the program continue recycling and reusing paper in creative ways, such as by 

coloring their own wrapping paper.  

Resources 
https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF  

THE ‘GREEN TEAM’ EMPLOYMENT PROGRAM IN PROVIDENCE HIGH 

SCHOOL, RHODE ISLAND  

Overview 
For the past 10 years, students in Providence, Rhode Island take part in a service learning 

program called the Green Team. For two months during the summer holiday, students 

participate in an employment program of the non-profit organization Groundwork 

Providence, which provides summer jobs for them but also offers them enrichment activities. 

These students act as their communities’ ambassadors and role models towards recycling, 

focusing on boosting recycling rates in their own neighborhoods.    

https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF


 
 

 

Action 
The Green Team typically collects and delivers used glass, aluminium and plastic containers 

to resource recovery locations.  

Additionally, students have worked to expand recycling efforts at local hospitals and national 

parks, as well as increasing participation at electronics recycling (e-cycling) events in the city.  

Another action the Green Team undertakes is to teach city residents about what kinds of 

materials can be recycled and how to properly dispose of wastes that can’t be recycled. The 

team has created and distributed pamphlets explaining local trash collection laws, how to use 

recycling bins, how to dispose household dangerous waste and other items.  

Resources  
https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF  

 

THE ‘STRUT’ PROGRAM AT EDDYVILLE CHARTER SCHOOL, OREGON 

Overview 
The Eddyville Charter school’s “Students Recycling Used Technology” (Strut) program aims to 

refurbish old computer hardware into new systems for use in classrooms, computer labs and 

students’ homes. The Strut program occurs in the context of the Science and Information 

Technology courses and allows for students to learn about computer refurbishing, at the same 

time as they rescue ‘technological trash’ and install it in new educational settings.  

Action 
Large corporations and public agencies have partnered with the school, and they donate used 

or outdated computers and technical equipment. 

Students tear down the equipment, sort components by type, upgrade components, 

reassemble units, and then distribute the equipment based on student and district needs. 

Students also provide follow-up services related to the computers they have reclaimed. 

Results of the service learning program 
A science teacher at the school has claimed that Strut provides with clear critical thinking and 

problem solving, as students must figure out why a computer is not working properly. Since 

https://nepis.epa.gov/Exe/ZyPDF.cgi/P100FEA5.PDF?Dockey=P100FEA5.PDF


 
 

 

the program’s inception, hundreds of computers have been recycled and made available for 

student use.  

Resources 
https://www.gviusa.com/international-service-learning/programs/greece-turtle-

conservation-service-learning-program/#overview  

 

VIDEOS ABOUT SERVICE LEARNING 
https://www.youtube.com/watch?v=kFd-yiAfrmE  

In this video, the steps of a service learning project are outlined, from creating a plan, 

following a process and then to having a positive impact to those around.  The steps outlined 

are investigation, preparation, action, reflection and demonstration. 

https://www.youtube.com/watch?v=OwsfzmQ86PA  

This video introduces the concept of service learning and covers best practices. 

https://www.youtube.com/watch?v=lpcK_d0Ph5c  

A TED talk by Vacya Tipa, a student whose service learning work with sea turtles in Lombok, 

Indonesia has been an ongoing project since she was in 6th Grade. She seeks to share the 

value of service learning and highlight the power that service learning projects can have not 

only on the world but on the individuals who undertake them.  

https://www.youtube.com/watch?v=7t30ZMX8uGw  

Video from the Montpelier High School, Vermont concerning the application of the 

Greenhouse project in the school. 

 

  

https://www.gviusa.com/international-service-learning/programs/greece-turtle-conservation-service-learning-program/#overview
https://www.gviusa.com/international-service-learning/programs/greece-turtle-conservation-service-learning-program/#overview
https://www.youtube.com/watch?v=kFd-yiAfrmE
https://www.youtube.com/watch?v=OwsfzmQ86PA
https://www.youtube.com/watch?v=lpcK_d0Ph5c
https://www.youtube.com/watch?v=7t30ZMX8uGw
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